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Amington Heath Primary School                                                  
Pupil premium strategy statement 

 

This statement details our school’s use of pupil premium (and recovery premium for the 2021 to 
2022 academic year) funding to help improve the attainment of our disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this academic year 
and the effect that last years’ spending of pupil premium had within our school.  

School overview 

Detail Data 

School name Amington Heath Primary 
School 

Number of pupils in school  144 

Proportion (%) of pupil premium eligible pupils 66% 

Academic year/years that our current pupil premium strategy 
plan covers (3 year plans are recommended) 

2021/22- 2024/25 

Date this statement was published November 2021 

Date on which it will be reviewed September 2022 

Statement authorised by Charlotte Davies, 
Headteacher 

Pupil premium lead Charlotte Davies, 

Headteacher 

Governor / Trustee lead Tim  Legge 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £104,910 

Recovery premium funding allocation this academic year £11.310 

Pupil premium funding carried forward from previous years (enter 
£0 if not applicable) 

£0 

Total budget for this academic year 

If your school is an academy in a trust that pools this funding, state 
the amount available to your school this academic year 

£116,220 
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Part A: Pupil premium strategy plan 

Statement of intent 

Our key objectives in using the Pupil Premium Grant are to that all children, irrespective of 

background or challenges, make good progress, achieve high attainment across all subject 

areas and have a wide range of opportunities whilst at Amington Heath Primary School. The 

pupils premium strategy focuses on supporting disadvantaged children in achieving this goal – 

including those who are already high attainers. The strategy supports all disadvantaged 

children including those who are vulnerable due to home circumstance. Eg have a social 

worker or are a young carer.   

High quality first teaching is central to our approach, with a focus on areas in which 

disadvantaged children require the most support. This is proven to have the greatest impact 

on closing the disadvantage attainment gap and at the same time will benefit the non-

disadvantaged pupils in our school. Implicit in the intended outcomes detailed below, is the 

intention that non-disadvantaged pupils’ attainment will be sustained and improved alongside 

progress for their disadvantaged peers. 

Our strategy is also integral to wider school plans for education recovery, notably in its 

targeted support through the National Tutoring Programme for pupils whose education has 

been worst affected, including non-disadvantaged pupils.     

Through targeted inventions, we are working to eliminate barriers towards learning and 

progress. For children who start school with low attainment on entry, our aim is to ensure that 

they make accelerated progress in order to reach at least age related expectations as they 

move through the school. 

Our approach is rooted in robust diagnostic assessment and we have made use of arrange of 

research to inform our decision funding. 

To ensure our children excel, we will: 

 Ensure disadvantaged children are challenged in the work they are set 

 Act early to intervene at the point need is identified 

 Adopt a whole school approach in which staff take responsibility for disadvantaged 

pupils’ outcomes and raise expectation of what they can achieve. 

-  
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Challenges 

This details the key challenges to achievement that we have identified among our disadvantaged 
pupils. 

Challenge 
number 

Detail of challenge  

1 Our attendance data over the last 2 years indicates that attendance among 
disadvantaged pupils has been between 0.61% and 1.66% lower than non-
disadvantaged pupils.  

At the end of the 20/21 academic year there were 14 children with persistent 
absence (10% of the children on roll). 93% of these are disadvantaged children 
in receipt of pupil premium funding.  

2 Assessments, observations and discussions with pupils and parents indicate a high 
number of pupils with speech and language difficulties. Over the past two years, 11% 
of children have been open to the speech and language team. In addition a further 
8% are being supported through the schools Welcomm intervention. 66% of the 
children involved in speech and language support are disadvantaged children. 

3 Assessments, observations and discussions with pupils and teachers suggest that 
disadvantaged pupils generally have greater difficulty with phonics that non-
disadvantaged pupils. This negatively impacts their development as readers.  

Over the last three years, the different in attainment in Y1 phonics screener between 
disadvantaged and non-disadvantaged children has been between -33% and +2%. 
(2020 and 2021 internal data) 

4 Assessments, observations and discussions with pupils and families show that the 
attainment of disadvantaged children has been impacted by school closure to a 
greater extent than for other pupils. These findings are supported by national studies. 
This has resulted in significant knowledge gaps, leading to pupils falling further 
behind age related expectations.  

5 Assessments, observations and discussions with pupils and families have identified 
social and emotional issues for many pupils and a lack of enrichment activities. These 
challenges particularly affect disadvantaged pupils and impact on their attainment.  

Teacher referral for support have markedly increased during the pandemic. 32 
children, of whom 22 (69%) are disadvantaged, currently require additional support 
with social emotional needs and are receiving small group or individual intervention.  

6 At Amington Heath Primary School a higher than national proportion of children have 
SEND. Currently 24% of children are on SEND register compared to 12.6% nationally. 
6% of children have EHC plans compared to 2.1% nationally.  58% of children on the 
SEND register are in receipt of pupil premium funding. 

7 Records, observations and discussions with teachers and parents show that the 
parents of our disadvantaged pupils are harder to reach and engage in supporting 
children’s learning. Over the past three years, an average of 8% of parents did not 
attend parents evenings, of these 70% were from disadvantaged families. 

8 Data shows that 86% of ‘red card’ behaviour incidents are by disadvantaged pupils. In 
the past three years, there have been 6 children who have received fixed term 
exclusions. Of these, 5 (83%) are disadvantaged pupils.  
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9 Amington Heath Primary School has grown in popularity and as such pupil numbers 
have increased over the last 4 years resulting in high mobility. Only 67% of children 
currently on roll have attended the Amington Heath Primary School since the start of 
primary school (reception).  In the past three years, 50 children have joined Amington 
Heath as mid year transfers. Of these, 58% are disadvantaged. Mobility is proven to 
have a significantly negative impact on progress and attainment.  

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, and how 

we will measure whether they have been achieved. 

 Intended outcome Success criteria 

1 Achieved and sustain 
improved attendance for 
all pupils particularly our 
disadvantaged pupils. 

Sustained high attendance from 2024/25 demonstrated by: 

 the overall absence rate for all pupils being no more than 6% 
and the attendance gape between disadvantaged  pupils and 
their non-disadvantaged peers being reduced by 0.5%. 

 the percentage of all pupils who are persistently absent being 
below 8.5% and the figure among disadvantaged pupils being 
no more than 12% (national comparison) lower than their 
peers.  

2 Improved speech, 
language and 
communication skills. 

From 2024/25, assessments and observations indicate significantly 
improved speech and language among disadvantaged pupils. This is 
evident when triangulated with other sources of evidence including 
ongoing formative assessment (Eg S&L targets, Welcomm 
programme) 

3 Improved phonics 
understanding among 
disadvantaged pupils. 

Year 1 phonics outcomes in 2024/25 show that more than 71% of 
disadvantaged pupils met the expected standard,  

4 Improved reading, writing 
and maths attainment for 
disadvantaged pupils at 
the end of KS2.  

KS2 reading outcomes in 2024/25 show that more than 16% of 
disadvantaged children met the expected standard or achieved an 
average progress score of >-0.6.  

KS2 writing outcomes in 2024/25 show that more than 15% of 
disadvantaged children met the expected standard or achieved an 
average progress score of >-0.5. 

KS2 maths outcomes in 2024/25 show that more than 17% of 
disadvantaged children met the expected standard or achieved an 
average progress score of >-0.7.  

5 Achieved sustained 
improved wellbeing for all 
pupils, particularly 
disadvantaged pupils. 

Sustained high levels of wellbeing from 2024/25 demonstrated by: 

 qualitative data from  student voice, student and parent 
surveys and teacher observations 

 reduction in children requiring SEMH support 

From 2024/25, data shows a significant and sustained increase in 
participation in enrichment activities, particularly amongst 
disadvantaged pupils. 
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6 Improved progress and 
outcomes for children 
with SEND 

From 2024/25, individual learning passports show disadvantaged 
children with SEND making good progress and individual SMART 
targets. 

KS2 assessments in 2024/25 show that disadvantaged children with 
SEND achieved an average progress score of more than -1.5, -2.2 
and -1.5 in reading, writing and maths respectively.  

7 Achieved and sustained 
improved engagement 
and support from parents 
and carers of 
disadvantaged pupils.  

From 2024/25, parent workshops and consultations have 
attendance of over 805 for all families including those of 
disadvantaged pupils.  

8 Achieved sustained and 
improved behaviour 
particularly amongst 
disadvantaged pupils 

From 2024/25: 

Records show a sustained decrease in the number of ‘red card’ 
incidents, particularly from disadvantaged pupils (<64%). 

 

Exclusions decrease, particularly of those disadvantaged pupils. 

9 Achieve improved 
attainment for mobile 
pupils, particularly 
disadvantaged pupils. 

By 20024/25, mobile children, particularly the disadvantaged, 
make progress in line with their peers. 
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Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) this 

academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £ 52,591 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Implementation of RWI 
(DfE validated 
systematic synthetic 
phonics  programme) to 
secure strong phonics 
teaching for all pupils 

Phonics approaches have a strong evidence base 
that indicates a positive impact on the accuracy of 
word reading, particularly for disadvantaged pupils 

https://educationendowmentfoundation.org.uk/ed
ucation-evidence/teaching-learning-toolkit/phonics 
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Purchase of 
programmes to support 
basic maths skills across 
KS1 and 2.  

Use of assessment, regular daily practice, 
manipulatives and representations and use of tasks 
and resources to challenge are proven strategies for 
improving maths knowledge across KS1 and 2.  

https://educationendowmentfoundation.org.uk/ed
ucation-evidence/guidance-reports 
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Support teachers 
through coaching and 
mentoring to ensure 
high quality first 
teaching and challenge 
for disadvantaged 
pupils. 

Supporting high quality teaching is pivotal in 
improving children’s outcomes. Research tells us 
that high quality teaching can narrow the 
disadvantage gap. Effective professional 
development effectively builds knowledge, 
motivates staff, develops teaching techniques, and 
embeds practice. Research shows that effective  
professional development aligns with the needs of 
the school and is supported by school leadership.  

https://educationendowmentfoundation.org.uk/ed
ucation-evidence/guidance-reports/effective-
professional-development 

 

2, 3, 4, 6 

High quality external 
CPD to address whole 
school priorities and 
individual needs to 
improve high quality 
first teaching and 

Supporting high quality teaching is pivotal in 
improving children’s outcomes. Research tells us 
that high quality teaching can narrow the 
disadvantage gap at the same time will benefit the 
non-disadvantaged pupils in our school. Effective 
professional development effectively builds 
knowledge, motivates staff, develops teaching 

2, 3, 4, 6 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development
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challenge for 
disadvantaged pupils. 

techniques, and embeds practice. Research shows 
that effective  professional development aligns with 
the needs of the school and is supported by school 
leadership.  

https://educationendowmentfoundation.org.uk/ed
ucation-evidence/guidance-reports/effective-
professional-development 

 

Engage all children in 
high quality music 
education including 
those disadvantaged 
pupils, to ensure they 
have art experiences 
they may not have out 
of school and to have a 
positive impact on 
academic progress 
particularly in maths.  

Arts participation approaches can have a positive 
impact on academic outcomes in other areas of the 
curriculum. Arts engagement is valuable in and of 
itself and that the value of arts participation should 
be considered beyond academic outcomes. Music is 
proven to have a positive impact on spatial 
awareness and maths. Overall, the average impact 
of arts participation on other areas of academic 
learning appears to be about an additional three 

months progress.  

https://educationendowmentfoundation.org.uk/ed
ucation-evidence/teaching-learning-toolkit/arts-
participation 

 

4, 5 

Improve the quality of 
social emotional 
learning. SEL 
approaches will be 
embedded into routine 
educational practices.  

There is extensive evidence associating childhood 
social and emotional skills with improved outcomes 
at school and in later life. (E.g. improved academic 
performance, attitudes, behaviour and 
relationships) 

https://educationendowmentfoundation.org.uk/ed
ucation-evidence/teaching-learning-toolkit/social-
and-emotional-learning 

 

5, 8 

 

Targeted academic support (for example, tutoring, one-to-one support structured 

interventions)  

Budgeted cost: £ 39,210 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Additional phonics and 
reading sessions targeted 
at disadvantaged pupils 
who require further 
phonics support.  

Phonics approaches have a strong evidence base that 
indicates a positive impact on the accuracy of word 
reading, particularly for disadvantaged pupils. Targeted 
phonics interventions have been shown to be more 

3 

https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
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effective  when delivered as regular sessions over a 
period of up to 12 weeks.  

https://educationendowmentfoundation.org.uk/educat
ion-evidence/teaching-learning-toolkit/phonics 

 

Engage with the national 
tutoring programme to 
provide school led tuition 
for pupil whose education 
has been most impacted 
by the pandemic. A 
significant proportion of 
the pupils who receive 
tutoring will be 
disadvantaged including 
those who are high 
attainers.  

Tuition targets at specific needs and knowledge gaps 
can be an effective method to support low attaining 
pupils or those falling behind, both one-to-one 

https://educationendowmentfoundation.org.uk/educat
ion-evidence/teaching-learning-toolkit/one-to-one-
tuition 

 

And in small group.  

https://educationendowmentfoundation.org.uk/educati
on-evidence/teaching-learning-toolkit/small-group-
tuition 

 

2, 3, 4, 6 

Identify and provide 
targeted support for pupils 
that need additional SEL 
support. This will involve 
some staff training to 
support SEL 

There is extensive evidence associating childhood 
social and emotional skills with improved outcomes 
at school and in later life. (E.g. improved academic 
performance, attitudes, behaviour and  
relationships). Targeted interventions typically 
involve working with individuals or small groups of 
pupils who are thought might benefit from 
developing their social and emotional skills] or who 
have been identified with particular needs. 

The impact of targeted interventions is typically a 
little higher than the average SEL approach. 

https://educationendowmentfoundation.org.uk/ed
ucation-evidence/teaching-learning-toolkit/social-
and-emotional-learning 

 

5 

Implement programmes to 
support and improve 
speech and language, 
particularly for those 
disadvantaged pupils.  

The average impact of Oral language interventions 
is approximately an additional six months’ progress 
over the course of a year. Some studies also often 
report improved classroom climate and fewer 
behavioural issues following work on oral language. 

https://educationendowmentfoundation.org.uk/ed
ucation-evidence/teaching-learning-toolkit/oral-
language-interventions 

 

3 

High quality SENCO 
support to ensure timely 
referrals, support and 
intervention, particularly 
for disadvantaged pupils. 

The SEND code pf practice outlines the need for: 
the timely identification and assessment of special 
educational needs and provision of high quality 
support at the earliest opportunity. This is based 
on significant research.  

6 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
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This will involve some staff 
training to support SEND.  

https://assets.publishing.service.gov.uk/governme
nt/uploads/system/uploads/attachment_data/file/
398815/SEND_Code_of_Practice_January_2015.pd
f 

 

 

Wider strategies (for example, related to attendance, behaviour, wellbeing) 

Budgeted cost: £ 20,818 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Ensure all children, 
particularly those 
disadvantaged, have the 
opportunity to attend 
residential activity 
experiences and other 
school trips which their 
families may not be 
financially able to 
support.  

Outdoor Adventure Learning might provide 
opportunities for disadvantaged pupils to participate in 
activities that they otherwise might not be able to 
access. Through participation in these challenging 
physical and emotional activities, outdoor adventure 
learning interventions can support pupils to develop 
non-cognitive skills such as resilience, self-confidence 
and motivation.  

https://educationendowmentfoundation.org.uk/educa
tion-evidence/teaching-learning-toolkit/outdoor-
adventure-learning 

 

5   

Ensure all children, 
particularly those 
disadvantaged, have the 
opportunity to participate 
in wider school 
opportunities such as 
after school clubs to 
promote academic 
interests, enhance 
learning and provide 
opportunities for 
disadvantaged pupils that 
they might otherwise be 
able to access. 

The average impact of the engaging in physical activity 
interventions and approaches is about an additional 
one month’s progress over the course of a year. 

https://educationendowmentfoundation.org.uk/educa
tion-evidence/teaching-learning-toolkit/physical-
activity 

The average impact of the small group tuition is 
four additional months’ progress, on average, over 
the course of a year.  

https://educationendowmentfoundation.org.uk/e
ducation-evidence/teaching-learning-
toolkit/small-group-tuition 

 

2, 3, 4, 5, 6 

Embed principles of good 
practice set out in DFE’s 
Improving school 
attendance advice. This 
will involve releasing staff 
to develop and 
implement new 
procedures and working 
alongside an EWO from 
LA.  

The DfE guidance has been informed by engagement 
with schools that have significantly reduced levels of 
absence and persistent absence. 

https://www.gov.uk/government/publications/school-
attendance/framework-for-securing-full-attendance-
actions-for-schools-and-local-authorities 

 

 

1 

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/398815/SEND_Code_of_Practice_January_2015.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/398815/SEND_Code_of_Practice_January_2015.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/398815/SEND_Code_of_Practice_January_2015.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/398815/SEND_Code_of_Practice_January_2015.pdf
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/outdoor-adventure-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/outdoor-adventure-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/outdoor-adventure-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/physical-activity
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/physical-activity
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/physical-activity
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
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Improve parental 
engagement of hard to 
reach families, 
particularly those 
disadvantaged through 
the engagement of a 
FSW. 

Parental engagement has a positive impact on 
average of 4 months’ additional progress. 

 

https://educationendowmentfoundation.org.uk/ed
ucation-evidence/teaching-learning-
toolkit/parental-engagement 

 

7 

Improve progress, 
attainment and behaviour 
of mobile pupils, 
particularly those who are 
disadvantaged through 
engagement of FSW to 
work with the pupil and 
wider family.  

Evidence suggests that some pupils from 
disadvantaged backgrounds show low engagement 
with or have low expectations of schooling. 
Mentoring interventions are more beneficial for 
these pupils, as the development of trusting 
relationships with an adult can provide a different 
source of support. 

https://educationendowmentfoundation.org.uk/ed
ucation-evidence/teaching-learning-
toolkit/mentoring 

 

Parental engagement has a positive impact on 
average of 4 months’ additional progress. 

 

https://educationendowmentfoundation.org.uk/ed
ucation-evidence/teaching-learning-
toolkit/parental-engagement 

 

8, 9 

Embed target 
interventions and 
universal approaches as 
outlines in ‘Improving 
behaviour in schools’.  

Targeted intervention and universal approaches 
can have positive overall effects.  

 

https://educationendowmentfoundation.org.uk/ed
ucation-evidence/guidance-reports/behaviour 

 

8, 9 

New uniform for all 
disadvantaged pupils to 
provide sense of 
belonging and unity. 
Practical to support 
curriculum and SEL 
approaches including 
forest school.  

School uniform policies are thought to 
complement the development and support of a 
whole school culture and approach, which in turn 
may assist pupil discipline and motivation. 

Pupils from lower socioeconomic households are 
less likely to be able to afford the cost of school 
uniforms.  

https://educationendowmentfoundation.org.uk/ed
ucation-evidence/teaching-learning-toolkit/school-
uniform 

 

8, 5 

Contingency fund for 
acute issues 

Based on our experiences and those of similar 
schools to ours, we have identified a need to set a 

 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mentoring
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mentoring
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mentoring
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/behaviour
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/behaviour
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/school-uniform
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/school-uniform
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/school-uniform
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small amount of funding aside to respond quickly 
to needs that have not yet been identified.  

 

Total budgeted cost: £ 116,220 
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Part B: Review of outcomes in the previous academic year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2020 to 2021 academic year.  

Pupil Premium expenditure 2020-21 

 

Total number of pupils on roll (YR-6): Pupils on Jan '20 cen-
sus in Yr Groups R-6 

118 

Ever 6 FSM: Pupils on Jan '20 census in Yr Groups R-6, eligi-
ble for FSM on any census since Summer 2014. 

72 (61%) 

Amount of PPG received per pupil £1,345 

Total amount of PPG allocated for 2020/21 £ 96,840 

 

 

Our allocation for 2020/21 is £96,840 which will be used to support children based on the identified needs of this group of learners. 

 

Focus on Learning in the curriculum 65% 

Focus on social, emotional and behavioural sup-
port for pupils and families 

27% 

Focus on enrichment beyond the curriculum 6% 
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Significant impact Impact Limited impact No impact 

 

 

Pupil Premium – planned expenditure 2020-21 

 

Implement Intent Jan Review Impact 
End of academic Year Review 

Impact 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
Focus on Learning 
in the  curriculum 

65% 

Reading Resources 
£4,000 

To support all areas of the curriculum; 
in particular reading and to provide a 
wealth of opportunities that promote 
the love of reading. 

Reading books bought for each reading 
groups and EYFS class to support whole 
class reading. Monthly ‘surprise book’ or-
der for KS1 and KS2. Books only Bought 
in January so no impact yet. 
 

Children talk positively about reading and 
enjoy their class texts. (Pupil voice) 

ICT devices to support the successful 
teaching strategies that run throughout 
the school (20 x Chromebooks) 

 

 £ 5,750         
 

To meet end of year school targets of 
children meeting expected standard 
and achieving greater depth / higher 
standard. 
Ensure phonics scores remain above 
national. 

IT resources being used for Maths Whizz, 
Nessy, TT rockstars, Phonic. Engagement 
during spring term was mixed. 

Nessy has shown an average of 24% rate 
of progress. (The total number of words 
learned divided by the time learning 
(minutes) gives a rate of progress since 
introduction in November.  
Maths progress has increase by an aver-
age of 8.25 months since introduction in 
November. Engagement during spring 
term was mixed.  

Maths whizz progression a week on aver-
age 1.2.   
 

25 children have accessed Nessy. (17 
boys and 8 girls) 70% of boys made at 
least good progress in reading and  47% 
in spelling. 100% of girls made at least 
good progress in reading and 75% in 
spelling. 

 

Music teacher 

 

 £5,000 

To provide specialist music teacher to 
teach high quality music lessons that 
link within the wider curriculum.  All 
children to take a music examination in 
order to gain further qualifications. 
 

 
Music lessons continue weekly. Virtual 
lessons took place through school clo-
sure. 
 

 
All children receive high quality music 
lessons and pass their LCM exams. In-
creases cultural capital. 
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Additional adult support to listen to read-
ers daily (lunchtime supervisors) 

£1,350 

 

Increase proportion of children reading 
daily. 

 

Increase % of children working at ARE 
across the school.  

 

Proportion of children being heard read 
daily has increased.  
 
 
Not currently measureable due to school 
closure.  
 
 

Red readers were heard three to four 
times a week and all children in the 
class were heard every week. Phonic 
sounds were also covered which sup-
ported the class teacher. 
Staff absence (due to Covid) was an 
issue and impacted in some cohorts.  

Additional teacher to allow small group 
teaching and intervention in KS2 classes 
with highest proportion of PP and who 
have had most disruption to learning ie 
Y5 and Y6  

 

£32,780 

Increase % of children working at ARE 
and higher in Y 5 and 6.  

Increase progress measures in reading, 
writing and maths in Y6. 

Reduce gap in attainment between PP 
and others (Although this may not be 
statistically relevant due to 83% PP) 

Due to school closure end of autumn 
term data does not show increase in % at 
ARE and higher in Y 5 and 6.  
 
UKS2 staff are preparing children for sec-
ondary school and ensuring they are 
emotionally and academically ready. 

 

 

Learning support assistants support and 
to deliver interventions (1 afternoon a 
week) 
 
£2,000 

Learning support assistants are de-
ployed across school with particular 
foci for raising standards by delivering 
high quality interventions To close the 
gaps in pupils attainment between dis-
advantaged pupils and their peers 
within school. 

CM- delivers speech and language 3 af-
ternoons a week 
KS- delivers nurture on pm and Wel-
comm 
GS – delivers Y3/4 interventions linked 
EHC’s 

 Speech and language programmes show 
accelerated progress  - 79% met S&L tar-
gets.  
Nurture has positive impact on wellbeing 
– 90% met nurture targets. 
Yr 3/4 intervention data shows – 75% of 
children met intervention targets in Eng-
lish and 83% in maths.  
See intervention tracker 

Small teaching groups for RWI (KS1) 
 (1 afternoon a week) 
 
£2,300 
 
 
Spelling programme (KS2). 
 
£450 

85% of children pass phonics 
screening  
Raise proportion of children meeting 
expected standard combined and pro-
portion of children meeting greater 
depth so they are at least inline with 
national. 

Additional RWI within the afternoon 
through the CT. Other interventions were 
on hold due to lockdown. Percentage on 
track currently below national however 
three tiered approach for closing the gap 
in place.  
 
Spelling programme to researched and 
trailed over spring term.  

The proportion of children who met ex-
pected standards at end of year 1 was 
46%. (well below target) This is due to 
catch up from school closure. This needs 
to be a priority in Autumn term.  
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Professional development for staff  

 

£2,000 
 

To further improve quality of teaching 
and meet pupil needs. 

CPD programme through remote training 
continued throughout lockdown. Tracked 
through evaluations by office manager- 
impact yet to be seen due to school clo-
sure.  
 
Small step progress is tracked by SENCO 
and training on interventions has been 
delivered. SENCO in summer term to pro-
vide TA training. Provision map for whole 
school interventions to launch in Summer 
term. 

Monitoring schedule and COAPS show 
the impact of CPD to result in at least 
good teaching across the school.  

Additional SENCo time to support and 
advise class teachers and provide inter-
vention as appropriate 

 

£4,610 

Ensure all PP with SEND make small 
step progress.  

Improvement of provision for SEND 

New intervention tracker in place which 
allows for tracking by child, intervention, 
subject etc to evaluate impact and cost 
effectiveness.  
RF has worked with all staff to support 
SEND children and put in place IEPs and 
IBP and make referrals. Three new EHCPs 
have been approved this year.  
 
3 EHCPs approved 
0 EHCPs declined 
3 EHCPs in progress 
3 x Individual behaviour plans written 
Support in all classes 

The number of children with EHCPs has 
further increased. Children with SEND 
make good progress against individual 
targets – see intervention tracker and 
learning passports.  
Parents recommend AHPS as a school 
that meets the need of children with 
SEND. 

Home study books for children who do 
not have access to ICT equipment  

 

£1,000 

 

Ensure all children continue to engage 
in learning in the event of self-isolation 
or school closure. 

CGP books were brought for isolating pu-
pils and accessed by several however pa-
per packs of home learning were more 
effective with a 68% receiving during 
lockdown and a 96% engagement rate.  

Children who could not access home 
learning online were able to engage. Be-
tween 25% and 80% of children accessed 
home learning through paper packs. This 
resulted in 100% engagement. See home 
learning monitoring.  
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Release time for Lead Professional 
Learner to prepare for and respond to 
the Professional Learning Programme on 
thinking differently about disadvantage 
learned in order to raise attainment.  

£1,500 

TOAPS show impact of training sessions 
on teaching and learning. 

Attainment of disadvantaged groups in-
creases. 

Difference in attainment and progress 
between disadvantaged and other pu-
pils diminishes. 

Staff CPD sessions have been allocated to 
engaging in the professional learning pro-
gramme.  
First project was to look at raising aspira-
tions. See stars board in the hall. Now 
looking to engage externally to expose 
children to potential careers.   

TOAPS show teaching is good or better in 
all cohorts.  

 
 

 
 

 

 

 

Implement Intent Jan Review Impact 
End of academic Year Review 

Impact 

 
 
 
 
 
 
 
 

Focus on social, 
emotional and be-
havioural support 

for pupils and 
families 27% 

Family support worker to help families 
overcome barriers to children’s learn-
ing 

 
£9,427 
 
 

Targeted to support families in overcom-
ing barriers to attendance and barriers to 
the 
children’s learning. 

Part time FSW – referrals made and early 
help assessments carried out. Food par-
cels throughout lockdown for the most 
vulnerable families and all families re-
ceived half term activity packs.  
 
 
 
 

The proportion of children at CIN and 
CP has decreased. Referrals to Malachi 
have significantly reduced 13-0. Chil-
dren and family needs are being met at 
school level. Parents reported very pos-
itively around support during school 
closure – see google reviews and par-
ent survey. 
 

Nurture and pastoral care – 2 x after-
noons per week 

 
£9,221 

LSA to deliver nurture interventions to 
engage children with social and emo-
tional needs.to support them with barri-
ers to their learning 

RF- 2 nurture groups a week which contin-
ued throughout lockdown remotely with 
high attendance rates.  

KS- 1 nurture group in ks1 weekly 

ES- 1 nurture group EYFS weekly 

 Boxalls delayed to start of summer term 

Nurture has positive impact on wellbe-
ing – 90% met nurture targets. 
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to track impact due to impact of lock-
down. 

Breakfast Club to improve attendance 
and offer emotional support  
 
£4,000 

To improve attendance of persistent ab-
sentees by the end of the academic in or-
der minimise missed learning opportuni-
ties. To ensure more vulnerable families 
or children with additional needs are ca-
tered for. 

Ensure children have breakfast and are 
ready to learn. 

Breakfast club extended to all year 
groups reception up after lockdown to 
provide for three bubbles.  
Breakfast is now provided for all children 
in class regardless of attendance at 
breakfast club. Magic breakfast was also 
delivered to pupils homes during lock-
down via Amazon.  
See Attendance data below  

Breakfast provided for all children in 
school for whole academic year. Door-
step breakfast parcels provided to PP 
families during school closure.  
When school fully open, average 40 
children attending breakfast club. 
Attendance during 20-21 school year 
was 94.9% which is higher than schools 
in similar areas of deprivation.  

Bought in services of Education Welfare 
Officer to support staff in increasing at-
tendance of persistent absentees. 

 

£350 

 

To improve attendance of persistent ab-
sentees by the end of the academic in or-
der minimise missed learning opportuni-
ties 

Attendance has improved from 89.91 to 
94.61.  
One child has had statutory action letter 
– attendance improved from 26.09 to 
86.69. 
Persistent absentees have reduced from 
34 to 17.  

Attendance has improved from 89.91 
to 94.9. Persistent absences have re-
duced to 14 children (12%). This is a re-
duction from 22 children. Of the 14 PA 
children 8 have seen significant im-
provement in attendance – as much as 
from 26.09 to 87.84%. 4 children from 
the same family had improved greatly 
(over 90%) but then had significant ab-
sence due to safeguarding reasons. 

Train two staff in Youth and Adult Men-
tal Health First Aid 

 

£350 

Ensure children and their families re-
ceived appropriate and rapid support to 
meet mental health needs.  

Individual case studies evidence support 
alongside pupil and parent voice.  

CM and CD trained in mental health for 
pupils and staff.  
CM to disseminate during summer term.  
 
Case studies to follow at end of summer 
term once the approaches can be em-
bedded.  

MHFA training as been shared in  staff 
meetings and as part of safeguarding 
training. 4 children have been sup-
ported and referred for mental health 
support. Next Step – ELSA training.  

School uniform subsidy/support 

 

£500 

Ensure children feel part of school and 
community.  

JS to identify vulnerable families and of-
fer this support where required  -20 chil-
dren  

School uniform is supplied and kept in 
school to ensure all children feel sense 
of belonging.  
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Additional adult to help deliver Forest 
school for all children for at least one 
half term 

 

£2,307 

Increase self-confidence, motivation and 
self-efficacy. 

KW- has completed forest schools with 
three year groups so far for half a term 
NY has completed forest schools for 2 
year groups so far 
 
Following term will cover remaining year 
groups  
Impact is tracked through group basic 
skill RAG ratings.  

After 6 weeks of forest school assess-
ments show improvements in; confi-
dence with peers and adults, independ-
ence, behaviour, use of language, emo-
tional intelligence, Well- being and 
challenge/engagement. See case stud-
ies. 

 

 
Release time for Lead Professional 
Learner to prepare for and respond to 
the Professional Learning Programme 
on thinking differently about disad-
vantage learners – teaching appropri-
ate learning behaviours and thinking 
about career learning from the earliest 
age  

See above 

TOAPS show impact of training sessions 
on teaching and learning. 

Attainment of disadvantaged groups in-
creases. 

 

See above  See above 

 

 

 

Implement Intent Jan Review Impact 
End of academic Year Review 

Impact 

Focus on enrich-
ment beyond the 

curriculum 6% 

Subsidy of residential trips for Upper 
KS2  

 

£2,000 

 

To provide valuable learning experiences 
that increase cultural capital. Ensure pro-
portionate attendance of PP children on 
residential visits. 

No residential are allowed from Stafford-
shire county council due to Covid. How-
ever, we are planning camping on the 
school site in the summer term for y5 
and y6 to provide them with the experi-
ence planned out in the curriculum. This 
will address those that have missed the 
opportunity due to school closure last 
year as well.  

18 children in Y5/6 are attending resi-
dential in Autumn term 2021. 
33 children in Y5 and 6 attending base 
camp in Summer 2021. 
Improving cultural capital, activity les-
sons, outdoor education etc  
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Subsidy of educational visits for PP chil-
dren when needed. 

£2,000 

To provide valuable learning experiences 

that increase cultural capital. Ensure 

educational visits can go ahead even if 

some families are unable to contribute.   

Not applicable due to a restriction on 

school trips by the local authority.  

Silent disco purchased for whole school 

experience at a large discount - £30 

 

N/A 

Visiting companies to provide whole 
school enrichment ie pantomime 

 

£2,000 

Ensure children get experiences that 

other less disadvantaged children do. 

Virtual pantomime- £240 

Football club through Aston Villa to start 

in summer term.  

Silent disco, Circus skills – promoting 

wellbeing and school engagement post 

lockdown 

Martial arts, skipping and Boxercise  - 

experiences that they do not get out of 

school.  

 
Release time for Lead Professional 
Learner to prepare for and respond to 
the Professional Learning Programme 
on thinking differently about disad-
vantage learners – addressing the diffi-
culties of participation in all aspects of 
school life 

See above 

A proportionate amount of PP attend ex-
tra-curricular activities 

 

See above   
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Externally provided programmes 

Please include the names of any non-DfE programmes that you purchased in the previous academic year. This will help the Department for 

Education identify which ones are popular in England 

Programme Provider 

Wordshark SharkTrust 
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Further information (optional) 

Use this space to provide any further information about your pupil premium strategy. For 

example, about your strategy planning, or other activity that you are implementing to support 

disadvantaged pupils, that is not dependent on pupil premium or recovery premium funding. 

 

 


